Pupil Premium & Catch-Up Strategy (2019-2021)

1. Summaryv information

School Lark Hill Primary
Academic Year 2019-20 | Total PP budget £333,530 | Date of most recent PP Review Sep 18
Total number of pupils 509 Number of pupils eligible for PP 248 (49%) | Date for next PP Strategy Review Sep 20
Academic Year 2020-21 | Total PP budget £306,977 | Date of most recent PP Review Sep 18
Total number of pupils 486 Number of pupils eligible for PP 273 (56%) | Date for next PP Strategy Review Sep 21
Academic Year 2020-21 | Total ‘Catch-Up’ funding £21,189
2. Current attainment (2019)
Pupils eligible for All Pupils All Pupils
PP (school) (national)

% achieving expected/above in reading, writing & maths (or equivalent) 17% 19% 65%
Reading progress score -4.5 -3.6 +0.3
Writing progress score -2.3 -1.7 +0.3
Mathematics progress score -4.1 -3.4 +0.3




3. Barriers to future attainment

In-school barriers

A. Low speech and language skills on-entry into Nursery and Reception

B. Gap between boys and girls in all areas in Reception

C. Gap between disadvantaged boys and girls in KS1 in reading, writing and Mathematics

D. Low progress and attainment in Reading, Writing, Mathematics and GPS in KS2 at expected and greater depth

External barriers

Parental engagement including attendance

Issues associated with mental health and disadvantage

COVID-19




A. Outcomes

Success Criteria

To raise the attainment of the PPG in CLL in the EY. This will be
measured each term by the school’s EY tracking system and by the

speech & language team’s assessments.

e 53% PPG achieve GLD.

e 100% of PPG to move up at least one Blank Level and 60% of PPG to be
Blank Level 4 by July 2020.

Chosen action / What is the evidence and rationale for How will you ensure it is | Staff Lead Cost (approx.) | Review

approach this choice? implemented well?

A. Nursery screening. Social disadvantage and Social mobility Catherine Spoor (EY AHT) Catherine Spoor | 2x0.2 AHT = Termly
Over 50% of children in socially deprived areas | and Charlene Skeels and Charlene £24,000 Assessment.
may start school with impoverished speech, | (SENDCO) to liaise with the | Skeels with 2 x LSA3 Termly report to
language and communication skills. On average | therapist and EY staff Reception and =£12,000 Governing
children from the poorest 20% of the | fortnightly. Nursery S&L LSA = Board.
population are over 17 months behind a child | 2 term update meetings Teachers £27,500
in the highest income group in language | facilitated to review SALT =£6,500

development at age three.

Use the WellComm assessment tool to:

e Wellcomm is a complete speech and
language toolkit which supports
practitioners working with children up to
the age of six.

e It enables teachers to quickly screen
children's speech and language skills, and
then to provide immediate targeted
support where it is needed.

e Using Wellcomm resources, practitioners
can also enhance the skills of those
children whose speech is developing along
normal lines.

e The aimis to increase the numbers of
children whose speech, language and

progress and next steps
with CTs and LSAs who
deliver the sessions.
Modelling of techniques to
targeted parents and cross-
reference to target
research group for CLL
programme in Reception.




A. Blank Level TALC
assessments to track
progress in
understanding and
speaking.

A. Tiered vocabulary
and pre-teach
interventions.

communication development is within the
normal range.

e Wellcomm provides Group Reports for
comparative purposes and also individual
reports to support tailored interventions.

In England, almost one child in four (23%) does
not meet the expected level of language
development by the age of five. Children living
in poverty face a much greater risk of falling
behind — one in three (35%) does not have the
language skills expected of a five-year-old.

Use TALC = Test of Abstract Language.
Comprehension (Elklan) based on the
Language of Learning Model proposed by
Blank, Rose and Berlin (1978).

Low starting points for speech and language
with 83% of children in Nursery below age
related expectations and 66% of Reception
children below age related expectations.

Picture assessment. The
topics for the six pictures
have been carefully chosen
to reflect the experiences
of a wide and diverse
population.

e The child is shown a
picture or is given four
pictures to put in the
correct order. The
assessor asks the
questions listed on the
score sheet and notes
can be made about the
child's response.

e 80% correctin a Level
is considered a pass.

Word Aware: Teaching
vocabulary in the Early
Years:

e Tiered vocabulary
specific to each
topic/theme.

e Taught directly in focus
teaching sessions and




through continuous
provision.

Pre-teach children
identified through
analysis of data from
LSA/ SALT/Wellcomm.

IMPACT 2019-2020

IMPACT 2020-2021

35% of PP children achieved the GLD at the end of the Reception 2020.

71% of PP children made at least one level progress in the BLQ.

50% of PP children achieved Blank Level 4 in the September
assessment (Initial assessment Nov 19 follow up assessment Sept 20.
14% of children Level 4 at the initial assessment).

Nursery screening - 86% of PP children entered school below age
related expectations in September 2019. By January 2020 this had
reduced to 52% and again to 23% in March 2020.

Blank Level TALC assessments to track progress in understanding and
speaking:

o 71% of PP children made at least one level progress in the BLQ.

o 50% of PP children achieved Blank Level 4 in the September
assessment (Initial assessment Nov 19 follow up assessment
Sept 20. 14% of children Level 4 at the initial assessment).

o During March to July lockdown the Speech and Language
therapist supported parents by sending home weekly home
learning packs tailored to the individual needs of the child.
Teaching staff also provided parents with weekly speech and
language activities through our online assessment and journal
tool Tapestry.

o The speech and language therapist is continuing to support
families who are shielding or self-isolating due to COVID 19.

Tiered vocabulary and pre-teach interventions.

o Planned and purposeful interventions supported Wellcomm
and blank levels.

Nursery screening- In Sept 2020 92% entered school below age related
expectations.

By July 2021 this has reduced to 40%.

Some of the children were 4 or 5 levels below which means they were secure at 18-
23 months when they entered Nursery.

They are now secure at 1 level below- 42- 47 months.

Regular assessment has ensured we know where the children are at enabling
targets to be focused on and achieved.

Wellcomm targets have been used by all staff in Nursery to develop vocabulary in
continuous provision.

Every child has accessed Wellcomm intervention groups.

Key vocab linked to targets has been identified each week and put into planning as
part of whole class activities, small key person group activities and play.

Word Wizard has been used to display vocab and then placed in a Nursery vocab
book for children to review.

Story talk has been used to develop talk strategies.

Blank level Talc assessments- 83% of PP children made at least one level progress
in the BLQ.

18% of PP children achieved BL4 April 21. Initial assessment in October- 5% PP
children at BL4.

During the second lockdown during January to March work was sent to parents to
by our speech and language TA to continue at home.




35% of PP children in Reception achieved the CLL strand in July

2020

The impact of COVID 19 evident.

B. Outcomes

Success Criteria

To close the gap between boys and girls in all areas in Reception.

53% of all boys to achieve GLD.
Rigorous monitoring and use of data.
Engaging parents (particularly hard-to-reach parents) and raising parental

aspirations.

Develop a common language around behaviour.

Chosen action / What is the evidence and rationale for How will you ensure it is | Staff Lead Cost (approx.) | Review
approach this choice? implemented well?
B. Story Scribe sessions. | Analysis of data overtime indicate that girls | ¢ Story Scribe sessions to | CS; RB; CLTT & £26,000 QFT provision
outperform boys in reading; writing and maths develop children’s LB matches the
B. White Rose Maths. in Reception. Audit of the continuous provision spoken sentence areas of need
indicate that improvement in provision for structure to support and these are
B. 1% Class at Number. boys is required to ensure that their interests reading and writing. reviewed on a
are catered for. Early interventions need to be | ¢  White Rose Maths half termly basis.
embedded by all staff particularly around fine ‘everyone can’
B. Selection of texts to | motor skills; reading and phonics. programme embedded Half termly
engage boys. using the small steps assessments.
approach. Supported in
continuous provision. RAG Key Priority
e 1% Class at number CS& MT action plan.
intervention
embedded in the English team
Summer term. meetings.
e Tailored literacy CS; RB; CLTT &
curriculum to develop LB

skills and interest;




selecting engaging

texts.

IMPACT 2019-2020

IMPACT 2020-2021

47% of boys to achieve GLD. The interests of all children are taken into
account when planning our creative curriculum. This includes the
specific interests of groups such as boys. These are catered for in
provision and planning and can be adapted quickly to follow children's
leads. E.g. role play areas changing dynamics to ensure gross motor
opportunities for boys.

Rigorous monitoring and use of data - Staff use data continually to
ensure progression. This is evident on daily planning documentation, in
children's hard profiles and on Tapestry. This is communicated regularly
to parents through Tapestry.

Engaging parents - Due to Covid 19, parental engagement needed to be
redesigned and reworked to ensure all parents were involved and aware
of the schools expectations. This was made possible through regular
phone calls from teaching staff, learning opportunities posted via the
school website and Tapestry. Staff listened carefully to parental
feedback and any concerns and these were immediately addressed.
Language and lack of home technology barriers were broken down
through staff posting hard copies of planned activities and through the
use of Google Translate. This has continued where needed through
blended learning and continues to be a strength during lockdown
Develop a common language around behaviour - We continually
promote positive values with emphasis placed on care and concern,
respect and willingness to learn. Implementation of P4C curriculum is
providing layered opportunities for children to express themselves
through language rather than actions. This has already had a positive
impact on behaviour, language levels and positive socialisation.

RT 24 CHN RB 27 Chn RS 25 chn Developing TALK promises has
41.7% PP 51.9% PP 56% PP enabled chn to explore
C&L- Cca&l- Cca&l- ; )
Boys -3 (0 GLD) Boys—8 (2 GLD) | Boys-—6 (1 GLD) strategies to communicate

| Gif -7 (2c60) | Gif-6(26LD) | Gif- 38 (2 GLD) within the classroom.
PSED PSED PSED .
Boys-3(0GLD) | Boys—8(3GLD) | Boys—6(1GLD) developing language through
Gl -7 (0GLD) | GiflE-6(2GLD) | (Gifl§ -8 (1 GLD) use of newly-implemented
PHYS PHYS PHYS ‘Word Wizard’ to promote
Boys—3(2GLD) | Boys—8(4GLD) | Boys—6(1GLD) higher level vocabulary through
il - 7 (7 GLD) GiflS -6 (2 GLD) | Gkl -8 (1 GLD) to Year 1
Comp Comp Comp '. . .
Boys—3(0GLD) | Boys—8(2GLD) | Boys—6 (1 GLD) Communication with parents-
il - 7 (1 6LD) @il - 6 (3 GLD) | Gl - 8 (2 GLD) open and honest conversations
WR WR WR regarding child’s strengths and
Boys — 3 (1 GLD) Boys—8 (2 GLD) | Boys—6 (1 GLD)
B#E-7(160) | BifB-6(16LD) | -8 (1GLD) areas to develop.

_ _ _ Continuing to promote

Writing Writing Writing .
Boys — 3 (0 GLD) Boys—8 (1 GLD) | Boys—6 (1GLD) language around behaviour
Gl -7 (0cp) | GifE-6(16LD) | (G- 3 (1GLD) through P4C, staff models and
Number Number Number praise.
Boys — 3 (1 GLD) Boys — 8 (3 GLD) Boys — 6 (1 GLD)

| Bifl§- 7 (GLD) Gifls -6 (2 GLD) | [Gifl§ - 8 (1 GLD)
NP NP NP
Boys — 3 (1 GLD) Boys — 8 (3 GLD) Boys — 6 (1 GLD)

| Bifl§-7(160) | Gifl§-6(2GLD) | Gifl§-8 (1GLD)
uw uw uw
Boys — 3 (0 GLD) Boys — 8 (2 GLD) Boys — 6 (1 GLD)

| Bifl§-7(16D) | Gifl§-6(2GLD) | Gifl§-8 (1GLD)
EA&D EA&D EA&D
Boys — 3 (0 GLD) Boys — 8 (3 GLD) Boys — 6 (1 GLD)

| Gifl§ - 7 (0 GLD) Gifl8 - 6 (£GLD) | (Gifl§ - 8 (1 GLD)




C. Outcomes

Success Criteria

To close the gap between disadvantaged boys and girls in KS1 in
reading, writing and Mathematics.

70% of PPG to achieve the expected standard or above in reading.

70% of PPG to achieve the expected standard or above in writing.

70% of PPG to achieve the expected standard or above in mathematics.
Coaching teachers in new teaching strategies including cooperative
learning (structured groupwork), frequent assessment and meta-cognitive
(‘learning to learn’) strategies.
Develop a common language around behaviour.

Chosen action / What is the evidence and rationale for How will you ensure it is | Staff Lead Cost (approx.) | Review
approach this choice? implemented well?
C. Reading Analysis of data shows that there is a e Reading All KS1 staff Lead teacher Termly reading
comprehension. gap between disadvantaged boys and comprehension taught release (6 days) | data for each
girls in KS1. This has highlighted the once per week. =£2,400 class
C. Novel based importance of instilling a love of reading e Reading records for all
appr.oach to teach in school and at home. The school pupils. Reading records | Weekly reading
reading. recognises the importance of having an e Home reading tracked | The English = £1000 cup —increase in
approach in schools that links the daily for all pupils. Team amount of pupils

C. Implement
vocabulary rich
environments.

C. Embed Maths

Mastery approaches.

teaching of reading to writing as well as
to grammar and spelling. To support
this, the school recognises the
importance of establishing vocabulary
rich environments, both visually,
through texts; quality first teaching and
orally to support pupils who are at a
disadvantage compared to pupils with
an already wide vocabulary base. It also
recognises the link between Maths
Mastery and speaking and reasoning.

Target 85% of pupils to
read at least 5 times
per week at home as
per the school
home/school
agreement.

Novel based approach
across ALL classes in
KS1 to ensure
consistency.
Vocabulary pre-
planned whilst
developing planning

Reading books —
banded and free
readers = £6,000

reading at home.

RAG Key Priority
action plan.

English and
Mathematics
Team meetings.




for novel based

approach. The Maths Team | Lead teacher
e Mathematics team release (6 days)
supported by NWMH2 =£2,400

& CC Primary School.

IMPACT 2019-2020

IMPACT 2020-2021

Data demonstrates that the gap has not narrowed. Barriers to
sustained, measurable and positive impact are predominantly based on
changes in staffing and roles, and Covid 19.

One barrier to increased impact was the enforced closure then
reopening to only vulnerable then key worker pupils initially. A large
number of disadvantaged children did not attend although measures
were implemented to encourage and support these families in face to
face education. However, reading books were sent home with children
and reading activities were set through remote learning.

The Phase Lead was absent on maternity leave for the duration of last
year and in her absence the DHT/English lead over saw KS1 but left part
way through the year. We recognise the value of specified actions and
initiatives and although Covid 19 and enforced closure has caused a
barrier to their implementation, they have now been implemented. A
new English team has since been established to develop and monitor all
the initiatives.

The development of maths mastery approaches has been led by an
established maths team and have demonstrated positive impact across
school with KS1 staff having a good understanding of varied fluency and
problem solving.

e Achievement for All data:
2F — negligible difference in attainment, with the exception of writing (19% EXS
compared to 30% EXS). 2W — significant gap in attainment between
disadvantaged and not.

Y1 - 1R - significant gap in attainment between disadvantaged and not. 1T -
negligible difference in attainment in reading. However, significant gaps in
attainment in Writing, Maths and Phonics.

> Part of AfA feedback has been to consider how class teachers address these
gaps next year in terms of seating arrangements/talk partners/ use of adults

e English team has had more capacity to meet - as a result of this, a bespoke
scheme of work has been devised for each year group with a clear, novel based
approach for each unit of work to be used next year. Each class teacher has been
given a planning folder for next year.

e Staff meeting — expectations around the pre teaching of vocabulary and ‘word
wizard’ were shared with all staff. All staff have said the explicit teaching of
vocabulary has improved following this meeting. It is now being planned for
explicitly during planning time and has had positive impact on children’s
outcomes.

e Reading at home - frequency of reading is tracked. In some classes, children who
are below the current year group for attainment are read with daily with LSA. In
1T, all chn have 10 mins during phonics time to read their banded book as the CT
identified few children were reading at home. This has helped to reduce the
attainment gap in reading. In most classes, 85% of the children were not reading
regularly at home.

e Reading Records — all children have been given a new reading record, as well as a
reading folder (colour specific to each year group).




D. Outcomes

Success Criteria

To raise the attainment and progress of all pupils, disadvantaged and

non-disadvantaged in reading, writing, mathematics and GPS by the Exp. 2019 | GD 2019 | Target Target

end of KS2 at both the ‘expected’ standard and ‘greater depth’. Exp. 2020 | GD 2020
Reading 31% 5% 67% 18%
Writing 36% 5% 51% 4%
Mathematics | 41% 4% 62% 15%
GPS 51% 9% 51% 8%

Chosen action / What is the evidence and rationale for How will you ensure it is | Staff Lead Cost (approx.) | Review

approach this choice? implemented well?

D. Split the Y6 cohort Data at the end of KS2 for 2019, was e Two teachers HoS and AHT for | £18,000 Data collection
into 4 focus groups well below National. By raising the % of employed to teach Upper KS2 every half term.
every morning for pupils achieving expected and greater Mathematics and
core subjects. depth the % of pupils who are ‘high- English each morning Achievement for

school ready’ will increase. This has meaning the Year 6 all meeting
highlighted the importance of instilling a cohort are split into minutes.
love of reading in school and at home. four groups. £3,000

D. Targeted teaching of
Reading and Maths
in groups of up to 3
pupils two
afternoons per week.

The school recognises the importance of
having an approach in schools that links
the teaching of reading to writing as well
as to grammar and spelling. To support
this, the school recognises the
importance of establishing vocabulary
rich environments, both visually,
through texts; quality first teaching and
orally to support pupils who are at a
disadvantage compared to pupils with
an already wide vocabulary base. It also

Tutor Trust employed
for 10 weeks (2
afternoons per week)
to support 24 pupils in
total in Mathematics
and Reading. 16/24 of
the pupils targeted are
from the PPG. 10 are
expected standard with
6 being greater depth.

Phase meeting
minutes.

LT meetings.

RAG of English
and
Mathematics
key priority
action plan.
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recognises the link between Maths
Mastery and speaking and reasoning.

IMPACT 2019-2020

IMPACT 2020-2021

4 focus groups - implemented and in place up to lockdown. Teachers
had weekly PPA together to support ongoing discussion of pupils’
attainment and progress. HoS and AHT monitored the quality first
teaching of the two teachers employed throughout the Spring term.
Smaller focus groups helped to establish calm learning environments for
all pupils.

Tutor Trust - implemented and in place up to lockdown. Tutors were
given specific areas to target from GAP analysis of Dec and Feb
assessments. Ongoing communication between teachers and tutors
informed any post-teaching. Tutors provided pupils with related
homework to support mastery of each week’s learning.

Collective planning and LSAs in place to support during remote learning. Registers
taken daily, calls made for none attenders weekly at least. Computers allocated to
target children to increase engagement with focus on PP.

3 focus groups in place upon return from lockdown (HLTA with one group).
Smaller teaching groups allow for targeted teaching against gaps from Teacher
Assessment Framework for writing and White Rose RAG document for maths.
Tutor trust re-established with some changing of key children to support the
tutors in behaviour management

3 new starters into Year 6 new to English upon return from lockdown
Disadvantaged performed better than non-disadvantaged in reading, comparable
for maths and combined.

Pupil Premium Outcomes

KS1 2019-20 Cohort

Subjects January 2020 Term 1 End of Term 3
(53/64 May 20 Whole Cohort WC (57)

have KS1 Sept 19 Dec 19 Feb 20 T t PP (out of 35)
data) arge Reading 30=48% (7=11%) 15=27% (2=4%) WC 32 = 56% (6 = 11%)
, PP 22 = 63% (3 = 9%%)
Reading 64%/17% | 56%/13% | 25%/2% | 36%/8% | 67%/18% Writing 2946% (5-8%) 11220% (0) WC 202 35% (6 = 11%)

Writing 42%/6% 45%/0% | 34%/6% | 40%/3% 51%/0% PP 12 = 34% (2 = 6%)

Maths 64%/11% | 35%/15% | 30%/5% | 36%/8% | 62%/15% | || Mathematics 30=48% (6=10%) | 11=20% (0) WC 24 = =42% (2 = 4%)
- PP 14 = 40% (2 = 6%%)

Combined 21%/0% | 16%/3% | 21%/3% | 33%/2% R/W/M combined 6 = 28% (2 = 4%)

10 = 29% (2 = 6%)

E. Outcomes

Success Criteria

To Increase the percentage of parents/carers involved in school life

and their children’s learning.

100% up-take of target PPG in parental engagement research project in
Nursery (Raising Attainment of Early Literacy — REAL).
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50% increased attendance at parental workshops for parents/carers of PPG
Nursery; Reception and Year 1.
At least 85% attendance at Learner Review Days of PPG.

Chosen action /

What is the evidence and rationale for

How will you ensure it is

Staff Lead

Cost (approx.)

Review

approach this choice? implemented well?
E. Home visits for ALL Differences between parents in their e EAL Key Worker to Pastoral Team: EALO.5 = Pastoral Team
pupils new to the level of involvement are associated with work in Partnership SO; EMc; TK. £12,500 (SO) minutes.
school. social class, poverty, health, and also with Inclusion
with parental perception of their role and Manager/Class .
E. Participationin REAL | their levels of confidence in fulfilling it. Teachers and HoS to Leadership Team
(Raising Attainment | We believe that we can only achieve the ensure all home visits minutes.
in Early Literacy) best for our children through developing take place.
project with target a close relationship between home and e Project managed by LA | REAL Project FUNDED
Nursery pare.nts/ school. There are manY opportunities for and .Partner School Team: Half termly REAL
carers ad their parents and carers to find out about and Lewis Street. Class
children. to share in the education of their children teacher to attend all SM&CS Cluster
and we are always readily available to REAL cluster meetings meetings.
E. Stay and Play talk to parents about any aspect of their and provide feedback.
sessions for all child's development. We aim to do this in e Planned; managed and
Nursery and New the context of a warm, welcoming and attendance tracked by
Reception Parents respectful ethos so that our caring ways AHT.
and pupils. are apparent to all who stay with us and e Release time given to
so that our children will develop strong ALL teachers to allow | CSand EY Team | £6,600 Leadership Team
E. Attend two learner and positive values. more time for ALL teaching minutes.
review days. individual staff
appointments with
E. Termly EAL /Family Research shows that almost all those engaged parents and carers.
Learning for parents | in family learning courses are highly-motivated | ¢ Target attendance =
and carers. and actively involved in their own learning and 85%.
development. There is clear evidence that the | ¢ Track attendance of Inclusion 0.2 =£9,360 Track %
life chances of those families experiencing targeted families. Manager (EMc) attendance.
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particular challenges are being improved as a
result of their engagement in family learning.
Almost all learners report improvement in their
health and/or wellbeing. Family learning is
responsive to identified needs. There is
evidence that family learning is supporting
families to minimise the impact of poverty on
learning and achievement and leads to
stronger home-school links which are

improving outcomes for learners.

Monitor feedback from | EAL (SO) 0.5=£12,500
targeted families.
Highlight trends to
improve early
intervention strategies.
Managed by the school

Pastoral Team.

Pastoral Team
minutes.
Leadership Team
minutes.

IMPACT 2019-2020

IMPACT 2020-2021

REAL - There was 100% up-take from the families chosen to participate
(14 families). One child in the control group has since changed schools
though will continue as part of the control group at their new school.

In February and March all parents in the treatment group had two home
visits to engage in a literacy activity with the child and myself. We used
this opportunity to discuss how the parents can impact and support
their child’s learning, using the ORIM framework as a guide.

The parents showed a positive response as they observed and took part
in the task. They also took the lead, demonstrating confidence in the
task set. 3/7 parents used Tapestry to record the outcomes of the
activity set in between visits. The other families discussed this verbally
with myself.

During the first school closure due to COVID, 71% of parents taking part
in the trial accessed literacy activities set on Tapestry.

Although | am unable to comment on the summative assessments due
to the ongoing project, WellComm data at Reception baseline was
extremely positive and all children made progress towards their
individual targets. Feedback from parents has been extremely positive.
A parent commented that she is excited to work with her daughter at
home and that she enjoys the activities.

As we have begun to restart the programme, all of the parents have
expressed their enthusiasm and commitment to continue with the

100% up-take of target PPG in parental engagement research project in Nursery
(Raising Attainment of Early Literacy — REAL).

There remains a 100% uptake from families chosen to participate in the REAL
project. All seven families in the control group have continued in the programme.
All families have taken part in eight home or virtual visits. We have continued to
communicate via phone calls, informal discussions at home time and through
online work set on Tapestry. The majority of parents have continued to give
feedback via Tapestry.

We received positive feedback from parents when we used Zoom regarding the
engagement of the children and their enjoyment in the activity.

6/7 parents completed the REAL surveys to be sent off to NatCen for evaluation.
Overall, discussions with the Reception teachers have identified that the parents of
the REAL control group have shown increased parental engagement for 6/7
families, particularly around reading.

We supported one family to access online learning through increased phone calls
and discussions.

50% increased attendance at parental workshops for parents/carers of PPG
Nursery; Reception and Year 1.

No additional parental workshops have taken place due to COVID restrictions. At
the recent Nursery Welcome Meeting, 46% of parents invited attended the session.
In the Reception Welcome Meeting 19% of new to Lark Hill parents attended.
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project. All 7 families in the control group have recently taken partin | e
their first virtual literacy activity. The project will continue using | e
telephone conversations and modelling of activities on Tapestry.

At least 85% attendance at Learner Review Days of PPG.

The general whole school data shows that in the Autumn term, parental attendance
for learner reviews was 76% (data taken from classes submitted to the shared
drive). The Summer LR data shows an average attendance of 68% per class.

e No home visits have taken place this year. No Stay and Play sessions have taken
place with parents, however all new pupils have visited the provision briefly with
their parent or carer.

F. Outcomes

Success Criteria

To address children’s emotional, behavioural and
mental health needs at an early stage in order to
remove barriers to learning and lay the
foundations for making healthy life choices in
teenage and adult years.

To improve attendance and reduce persistent
absenteeism.

¢ Emotional and therapeutic support provided to identified pupils and families of targeted
pupils including those with SEND.

e Toimprove attendance to 95%.

e Toreduce persistent absenteeism. Target: 13.5% (currently 18.4% IDSR 2019).

Chosen action / What is the evidence and How will you ensure it is Staff Lead Cost (approx.) Review
approach rationale for this choice? implemented well?
F. Provision of a Key mental health facts: e Thereis an established Inclusion Support £34,000 SEND Team.

‘calm space’ for
pupils with
SEMH.

School Social
Worker and
Inclusion
Manager to
share case load
of families at CP;

Over 1 million children in the
UK have a mental health
problem. Nearly half of young
people with mental health
problems drop out of full time
education by age 15. Over 90%
of young offenders had a
mental health problem in
childhood. 1 in 6 adults have a
mental health problem. The

Pastoral Team to whom the Worker (WH)
Inclusion Manager; Inclusion
Support Worker; Social
Worker; Attendance
Manager and Early Help
Practitioner are accountable.

e Regular meetings with
minutes ensure that impact
and next steps are

evidenced.

Pastoral Team
Social Worker (0.8) (RS) minutes.

Inclusion Manager (EM)

£41,750 (0.8)

£37,500 (0.8) Termly Report to

Governing Board.

Attendance Officer (LR)
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CIN; TAC and
‘families of
concern’
including
Operation
Encompass.

Attendance
Manager and
Admin Support
to focus purely
on reducing PA
and improving
attendance.

Commissioned
multi-agency
support
including the
Education and
Welfare Service.

World Health Organisation
predicts that depression will
be the 2nd largest killer of all
parents by 2020.

Some of the reasons for this:
More than 750,000 children
experience domestic violence
each year. Up to 1.3 million
children are carrying the
‘family secret’ of living with
parents who misuse alcohol.
Almost a third of all children
had been bullied twice in the
past month and five per cent
reported they were bullied
‘most days’.

Impact of poor mental
health:

Children who do not have
access to support often
become adults who are unable
to work or make a positive
contribution to the
community.

Education Welfare Service:
This service is a
specialist education

support service which seeks to
help young people and their
families get the best out of
the education system. EWOs
work with schools and families

Members of the Pastoral
Team have regular
supervision.

Attendance
Admin (PL)

The EWS is
commissioned for %
day per week.

Early Help Practitioner
(TK) to provide in-house
services and link with
Early Help Services.

£38,400

£24,000

£8,000

£31,500
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Provision of
Early Help to
targeted
families.

to ensure that every school
age child is receiving a
suitable, full-time education
by encouraging regular
attendance at school.

Every school has a named
EWO. One of their roles is to
visit school regularly and meet
with the person responsible
for attendance and discuss any
pupils who are failing to
attend school regularly. They
also check that registers are
being filled in properly and
look for patterns in children’s
absences that could indicate a
problem.

Early Help:

This means providing help for
children and families as soon
as problems start to emerge,
or when there are emerging
problems predicted for the
future, and is designed to
reduce or prevent specific
issues from escalating or
becoming entrenched. Almost
everyone needs someone to
help them at different points
in their lives, and most people
access this through friends
and family or, through services
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which serve the whole
community for  example
nursery, school, GPs and
hospitals. On occasions some
families and their children find
themselves needing a little
extra help and support. Early
help provides this service;
ensuring families and children
receive support as soon as
their problems begin to
impact on everyday life. Early
Help may result in advice and
guidance from just one agency
or be delivered through a
team approach, with agencies
working together to support
families, including universal
services such as, Education

establishments, Health
Visiting and GP Services.
IMPACT 2019-2020 IMPACT 2020-2021
Calm space; Impact on Children: No. of children
e Children made progress in growing self-awareness, | | SEND Register 38 (58%)
identifying their perceptions that give better | | NON-SEND Register 28 (42%)
understanding around behaviours or beliefs. SEND Support 28 (42%)
e Early art sessions identified, most children often | | EHCP 10 (15%)
lacked the language skills to speak in detail, || Total 66
presenting issues (anxiety, anger, fear, feeling sad, | 4 x 1:1 connecting play — all 4 pupils also accessed at least one group intervention too
feeling lost). 12 x group interventions
e Emotions identified; some relating to adverse No. of children

childhood experiences and loss. Year 2 6




Success criteria established growth in positive
mind-set, growth in children feeling a sense of
belonging, growing new friendships and social
skills. Having a safe place to talk and empty their
mind of worries and concerns. Success criteria;
children self-reported interventions helped with
improved well-being, focus and attention in study.
Feeling listened to with an empathic approach,
reflecting feelings reduced the number of reds on
behaviour watch.

Therapeutic interventions gave children a voice,
developed confidence, a way to express and
explore their inner selves and provided an outlet
for externalising complex feelings, allowing
children to re-engage accessing mainstream
curriculum in class.

Calm space interventions accepted each child is
different, we were able to communicate with
outside agencies and make referrals to best
support the child with a joined up multi agency
approach.

Calm space; 100% take up of therapeutic
interventions at lunchtime and through the school
day.

Therapeutic strategies provided support and
helpful ways to stabilise overwhelming emotions
and develop coping strategies, helping children to
feel more understood and to move off
programmes of support. Accessing mainstream
curriculum.

Families of concern (safeguarding:

Attendance and PA:

Year 3 13

Year 4 21

Year 5 16

Year 6 10

Spring Cohort Emotional | Conduct Hyperactivity | Peer TOTAL Pro-Social
Pre-intervention 5 2 6 3 17 6
Post-intervention 4 2 5 2 13 7

IMPACT -1 0 -1 -1 -4 1

Highlights

e Overall impact of Spring interventions shows a reduction in total difficulties

e Difficulties were significantly reduced for all Year 5 and Year 6 interventions in comparison to the

younger year groups.

Emotional | Conduct Hyperactivity | Peer TOTAL Pro-Social
Year 5 & 6 groups
Impact Impact Impact Impact Impact Impact
Y5 self esteem -1 -2 -1 -2 -8 4
Y5 social -1 -1 -2- -2 -6 2
Y6 nurture -4 -1 -5 -2 -12 2
Y6 self esteem -3 -2 -2 -1 -7 1
e Year 4/5 showed an increase in scores post-intervention.
E ional H ivi P TOTAL Pro-Social
Year 4/5 self esteem motiona Conduct yperactivity eer (0) ro-Socia
Impact Impact Impact Impact Impact Impact
Y4/5 self esteem 0 1 1 0 1 -1

Referrals; 100% accepted via, Salford Neuro-developmental pathway and CAMHS.
8 x Neuro-developmental pathway (ASD/ADHD)

1 x Early help

3 x IREACH (CAMHS)
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Education and Welfare:
Early Help:

e Qur families have a knowledge of the impact of
absence on their child’s education through
communication via website, emails and letters
home.

e The families and children have a network of
support through school via our experienced
pastoral team who have relationships with our
most vulnerable parents.

e We individualise our approach to the child’s need
to ensure they receive an education by offering
Reduced Timetables/nurture /Place2be etc.

e Texts, phone calls and emails are sent to ensure
our children are in school. This also helps with the
track and trace of pupils with symptoms of C19.

e Lark Hill children are kept safe by referrals made
for Children Missing in Education and Elective
home Education

Referrals are ongoing and as a team we recognise early signs of ADHD and ASD. As a school we are working
in partnership with Salford’s new approach to helping children with neuro-developmental conditions.
Families are no longer having to wait long periods of time to get a clinical diagnosis before they receive
support.

The school continue to develop professional relationships with professionals from Salford Neuro-
developmental pathway.

Inclusion and Safeguarding (Pastoral Team):

e There were 9 Bridge referrals made. The categories for the referrals made were due to over
chastisement, Operation Encompass notification or disclosures of abuse from their parent.

e 51 families received referrals were made to Wood Street Mission for school uniforms for the
September 2021 school term; and 21 families were supported for Christmas referrals.

e In addition to referrals made for community support, 26 families were serviced from Manchester
Grammar School for Christmas presents and 60 families were supported with food parcels from Sale
Sharks Community Trust.

e 5 families were referred to Salford Development (Welfare Rights) and the whole school have received
information regarding holiday clubs and work training opportunities.

e The Safeguarding list evolves or considered a ‘living document’. The caseload at the moment has
increased but some cases will close. According to the school safeguarding list the number of children
are as followed: 6 were looked after, 7 were child protection plans, 3 were child in need, 2 Special
Guardianship and 20 children received support under Early Help reviews (Team around Family). There
are also 6 children that are being assessed by the Duty & Assessment team.

e New admissions of pupils to school are supported with organizing a visit into school and ensure the
allocated teacher has background information to support any needs and transitions.

e Management of the day to day operation of the Breakfast Club that currently have 19 children
enrolled.

e During the school closure due to Covid 10 pandemic, regular welfare phone calls to children who were
not attending school that also included home visits when needed.

e As professionals, the team members maintain continuous training and update the relevant
professional qualifications.

Attendance & Punctuality:

e Children’s attendance has continued to be tracked each half term using excel. This is reviewed termly
with the EWO.
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e EWO updating school with latest Local Authority guidance on absence/truancy.
e Attendance letters have been issued to alert parents to attendance concerns.
e Attendance meetings have been held with parents virtually/phone/in person.
e Home visits are now being made following C19 guidance.
e Holiday Penalty Notices are being issued to reduce the impact of absence.

e Absences are being monitored to track the impact of absence due to C19 / illness.
e School attendance Audit completed with EWO July 2021.

G. Outcomes

Success Criteria

To enable students to access high quality small group tuition to help

improve the maths & reading attainment of Year 6 pupils who are

working below age-expected levels (75% of who are PPG) thereby

supporting them to fulfil their potential

e 75% of PPG to achieve the expected standard or above in reading.
e 100% up-take of target PPG in Tutor Trust Tutoring sessions for 15-week

period

e Increased pupil confidence
e Children will catch up in their phonics knowledge in Year 1 and 2
e 70% PPG achieve ELG in reading /GLD

Chosen action /
approach

What is the evidence and rationale for
this choice?

How will you ensure it is
implemented well?

Staff Lead

Cost (approx.)

Termly Review

G. Tutor Trust Tuition
sessions - 15 weeks
of targeted tuition
for identified pupils
working in groups of
1:3 with TT Tutor in

Reading and/or
Maths

There is good evidence that one-to-one and
small group tuition can have a positive impact

on attainment. However, the cost can be high.

The EEF funded the Tutor Trust project as it
offers a way of providing high quality tuition
to schools at a competitive rate. The trial
found that children who received tutoring
from Tutor Trust made three months’
additional progress, with attainment
measured using Key Stage 2 maths scores.
Exploratory analysis suggested that the

e HOS to work with Tutor
trust in facilitating set
up/meeting of tutors.

e  Weekly communication
between class teachers
and tutors.

e Weekly feedback
sessions from tutors to
teachers.

GL with SB/LD
and AT

Tutor Trust

(2 programmes
@£2500each)
= £5000
(15weeks)

Half termly
meeting with
Tutors and class
teachers
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G. An additional Y6
teacher employed
five mornings a week
to deliver catch up
English and Maths in
Year 6.

G. Additional KS1
teacher employed
three days a week to
deliver catch up
phonics for Years 1
and 2.

approach may be particularly beneficial for
children eligible for Free School Meals, and
those with lower prior attainment.
Maintaining continuity between classroom
teaching and tutoring sessions was seen to be
critical to successful delivery. This required
effective communication between the class
teacher and tutor, particularly regarding
specific vocabulary and methods of teaching
key mathematical concepts.

As the size of a class or teaching group gets
smaller it is suggested that the range of
approaches a teacher can employ and the
amount of attention each student will receive
will increase, improving outcomes for pupils.

Continue to track pupil
attainment and
progress through
school assessment
points.

Pupil Voice.

Monitoring and
evaluation based on
gap analysis and needs
of classes as to small
group input.

Weekly catch up
between teacher and
AHT.

Assessment/data
analysis.

GL with SB and
SR

KS1 Teacher
£631 per week
(employed up to
Dec 18" 2020)
£9465 (15 week)
KS2 Teacher
£757 per week
(employed up to
Dec 18" 2020)
£11,355 (15
weeks)

Both teachers
are part of
weekly PPA
meetings to
ensure clear
communication;
planning and
assessment
sharing.

IMPACT 2020-2021

e 61% of Year 6 cohort achieved expected or above standard in reading. Out of the pupils who accessed Tutor Trust, 88% achieved expected in reading. When
comparing PP to the non PP there is no gap in reading attainment. Gap analysis showed that inference and using evidence from the text to show this; finding
evidence to back up points in non-fiction and giving examples that support a statement are areas that PP pupils will need to focus on.
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Use of the additional Year 6 teacher ceased at Christmas with this smaller class starting Maths and English sessions with the HLTA from March 8. Pupil confidence
was impacted due to a second Lockdown within 12 months. This smaller class size allowed for an increased confidence as well as supporting academic need.
There was 100% up-take of target PPG in Tutor Trust Tutoring sessions for 15-week period. This did include a break in delivery due to Lockdown. This also meant
that both Tutors were replaced so pupils had to settle in with a new Tutor. Sessions were well resourced and attended. Spot checks by AHT showed engagement
from all pupils

There has been an increase in PP and non PP pupil confidence in all subjects/areas of curriculum in all classes. This was evidenced in learning walks; speaking to
pupils and through book looks. Strong relationships with pupils has supported this and the use of a Nurture week to provide solid foundations of trust. By
completing BOXALL assessments, staff have gained a better understanding of supporting the pupils holistically as well as academically.

An additional KS1 teacher was employed until end of November to teach phonics groups 3 days a week. All pupils made progress and teachers continued to
support pupil development through Lockdown with remote phonics sessions. Even though laptops and data were provided for disadvantaged pupils, there were
still a small number who were not consistent in attending online learning. Had there been consistency/no Lockdown, teachers feel the % would be higher for
term 3.

End of Term 1 End of Term 3

Achieved the exp level in Y 1 phonics check. (Y2 24 =41% 35=64%

PUPILS)

Achieved the exp level in Y2 phonics check. (Y3)

46 = 64%

61=82%

14% of the PPG achieved ELG in reading. Phonics was taught through live lessons during Lockdown and weekly phonics activities posted on Tapestry. Not
consistent access from home despite support being provided with technology.
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