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Marking and Feedback Policy 

 

Introduction 
At Lark Hill Community Primary School, we believe that marking and feedback should improve learning rather 
than simply record performance. Marking and Feedback are for all pupils not just those making mistakes, and 
should ensure appropriate support and challenge for all to maximise progress and secure outcomes. 
Feedback is most effective when it is timely, purposeful and leads directly to improvement. This policy is 
informed by the Education Endowment Foundation (EEF) guidance on teacher feedback, Rosenshine's 
Principles of Instruction, and the school's curriculum and assessment expectations.  
Effective feedback begins before pupils complete work. Teachers should ensure pupils understand what 
successful learning looks like through modelling, worked examples, explanation of criteria and opportunities 
for guided practice. This reduces avoidable errors and enables pupils to evaluate and improve their own 
work. Feedback should contribute to long-term retention. Where misconceptions or gaps are identified, 
teachers should plan opportunities for retrieval, rehearsal and revisiting so that learning becomes secure and 
is transferred into long-term memory. 
 
The purpose of marking and feedback is twofold. 
 
For staff, marking and feedback should ensure that teachers have a precise understanding of: 

●​ what each pupil knows and can do securely; 
●​ where misconceptions or gaps in learning exist; 
●​ which pupils require immediate intervention; 
●​ what needs to be retaught, remodelled or revisited through future teaching. 

 
Teachers should use assessment information to inform responsive teaching through: 

●​ immediate verbal feedback; 
●​ whole-class pause and review; 
●​ individual conferencing; 
●​ guided group intervention; 
●​ reteaching of knowledge or skills; 
●​ adaptation of future lessons. 

 
For pupils, marking and feedback should ensure that they: 

●​ understand what they have been successful with; 
●​ understand any mistakes or misconceptions; 
●​ know how to improve; 
●​ correct errors successfully; 
●​ avoid repeating the same error in future learning. 

 
Where a child's attention has been drawn to an error or misconception, the pupil is expected to make the 
correction using purple editing pen. Teachers should only mark in green pen, learning support assistants in 
black and pupils will write in pencil or blue pen, unless responding to feedback.  
Marking and feedback should never simply identify an error. It should ensure that the pupil has subsequently 
demonstrated the correct understanding before learning moves on. 

Recording Support and Independence 
Pupils' work should clearly indicate the level of support provided during learning. Where 
appropriate, teachers and pupils should use the following agreed symbols: 

●​ S – supported work (completed with adult support); 



 
 
 

●​ G – guided group work; 
●​ P – partner work; 
●​ ↓ I – transition to independent application. 

●​ CP - continuous provision/challenge provision (EY and Y1 - independent application) 

The use of these symbols enables teachers to accurately identify the level of independence 
demonstrated by pupils and supports effective assessment of learning. It also allows teachers to 
recognise when pupils have successfully moved from supported or guided practice to independent 
application, in line with Rosenshine's principles of modelling, guided practice and gradual release of 
responsibility. 
Symbols should be used consistently across school so that pupils, staff and leaders have a shared 
understanding of the level of independence demonstrated. 
 

 

Principles of Effective Feedback 
Feedback at Lark Hill will: 

●​ be given as close to the learning as possible; 
●​ improve pupil learning rather than generate unnecessary workload; 
●​ identify misconceptions quickly before they become embedded; 
●​ provide opportunities for pupils to respond; 
●​ enable teachers to adapt teaching; 
●​ focus on the most important learning. 

 
We recognise that the highest impact feedback often happens during the lesson rather than after it. 
Examples include: 

●​ live ("hot") marking; 
●​ verbal feedback; 
●​ whole-class pause and review; 
●​ teacher modelling; 
●​ guided practice; 
●​ self-marking; 
●​ peer discussion; 
●​ immediate correction. 

Written marking should only be used where it adds value beyond these approaches. Self and peer 
assessment should only be used when pupils have been explicitly taught the success criteria and 
how to evaluate work accurately. Teachers remain responsible for ensuring assessment is accurate 
and misconceptions are identified. 

The Impact of Feedback on Vulnerable Pupils 
The Education Endowment Foundation (EEF) identifies feedback as a high-impact teaching strategy 
when it is accurate, purposeful and used to move learning forward. Evidence suggests that effective 
feedback can have a significant positive impact on pupil progress, with the EEF estimating an 
average impact of approximately +6 months' additional progress over the course of a year when 
feedback is implemented effectively. 
However, the impact of feedback depends on its quality and how pupils respond to it. Feedback is 
most effective when it: 



 
 
 

●​ addresses specific learning gaps or misconceptions; 
●​ provides clear guidance about how to improve; 
●​ requires pupils to think and act on the feedback; 
●​ is connected to teaching that follows; 
●​ is delivered in a way that pupils can understand and use. 

For pupils who are vulnerable to slower progress, including pupils with SEND, disadvantaged pupils 
and those with gaps in prior learning, purposeful feedback is particularly important because it 
enables teachers to identify barriers early and provide targeted support. It should not be viewed as 
an additional activity separate from teaching; rather, it is part of a responsive teaching cycle of 
assessing, identifying need, adapting instruction and checking that learning has been secured. 
The strongest impact comes when feedback is combined with high-quality teaching 
 

 

Responsive Teaching 
Teachers should continually assess pupils throughout every lesson. 
Where misconceptions are identified, teachers should respond through one or more of the 
following: 

●​ immediate verbal feedback; 
●​ stopping the class to address a common misconception; 
●​ teacher modelling or re-modelling; 
●​ reteaching; 
●​ guided group support; 
●​ additional practice; 
●​ individual conferencing. 

 
This reflects Rosenshine's principles of: 

●​ checking for understanding; 
●​ presenting material in small steps; 
●​ modelling; 
●​ guided practice; 
●​ obtaining a high success rate; 
●​ revisiting prior learning. 

 
Teachers should not wait until books are marked after school before addressing misconceptions that 
can be corrected immediately, however, teachers must ensure that books are marked prior to the 
pupil returning to the subject so that no misconception is left to grow.  
Whole-class feedback is an effective approach when patterns of strength, misunderstanding or 
misconception are identified across pupils' work. Teachers may pause learning to model examples, 
address common errors, revisit key knowledge or demonstrate improvements. This should be 
followed by opportunities for pupils to apply the learning independently and correctly. 
Whole-class feedback should not replace individual support where pupils have specific 
misconceptions or additional needs. 

 

 



 
 
 
Expectations for Editing 
Whenever a teacher has identified an error or misconception, pupils should edit their work using 
purple pen. 
Editing should demonstrate that: 

●​ the error has been corrected; 
●​ the misconception has been addressed; 
●​ the pupil now understands the correct learning. 

Corrections should be completed promptly, normally within the same lesson or at the beginning of 
the next lesson. 
The impact of feedback must be checked. Teachers should not assume that a correction, comment 
or verbal instruction has resulted in improved understanding. Pupils should demonstrate that they 
have understood and can apply the feedback independently. Where this is not evident, teachers 
should reteach, remodel or provide further guided practice. 

 

Feedback for Pupils with SEND 
Pupils with Special Educational Needs and Disabilities (SEND) can be more vulnerable to making 
slower progress and may require carefully adapted feedback to ensure that misconceptions, gaps in 
knowledge and barriers to learning are identified and addressed quickly. 
For these pupils, feedback should be: 

●​ timely and specific; 
●​ matched closely to individual needs; 
●​ focused on the most important next step; 
●​ supported through modelling, repetition and guided practice; 
●​ linked to individual targets where appropriate. 

Effective feedback for pupils with SEND may involve: 

●​ immediate verbal feedback rather than written comments; 
●​ breaking learning into smaller steps; 
●​ modelling the desired outcome; 
●​ providing additional practice opportunities; 
●​ using visual prompts, worked examples or scaffolds; 
●​ checking understanding through questioning and demonstration; 
●​ revisiting learning frequently to support retention. 

Teachers should ensure that feedback does not simply highlight what a pupil has got wrong but 
provides the support needed for the pupil to successfully make improvements. The aim is for pupils 
with SEND to become increasingly independent and able to recognise and correct their own errors. 
Adults working with pupils with SEND should communicate regularly so that feedback is consistent 
across lessons, interventions and support sessions. Assessment information gathered through 
feedback should inform adaptations to teaching, intervention and provision. 

Feedback in Early Years 
In Early Years, feedback should be immediate, practical and developmentally appropriate. The most 
effective feedback is usually delivered through interaction with children during play, exploration, 
adult-led activities and routines. 



 
 
 
Feedback should focus on developing secure foundations, including: 

●​ pencil grip; 
●​ posture and positioning for writing; 
●​ correct letter formation; 
●​ correct starting points and direction of letters; 
●​ appropriate use of resources; 
●​ oral language and vocabulary development; 
●​ confidence and independence. 

Adults should model correct formation and use precise language when giving feedback. For 
example, children should be taught that letters begin in the correct place and follow the correct 
direction, including the use of anti-clockwise movements where appropriate. Developing these 
habits early prevents incorrect patterns becoming embedded. 
Feedback should be age and stage appropriate. Adults should consider each child's developmental 
readiness and prior experience rather than applying expectations uniformly. Children should receive 
small, achievable next steps that enable them to experience success and build confidence. 
Where an incorrect formation, pencil grip or writing habit is identified, adults should use live 
correction. This may include: 

●​ modelling the correct movement; 
●​ physically demonstrating the action where appropriate; 
●​ supporting the child to repeat the correct formation immediately; 
●​ providing opportunities for repeated practice until the correct habit becomes secure. 

Repeated practice following feedback is essential. Children should not simply be told what to 
improve; they should have opportunities to immediately practise and demonstrate the improved 
skill. 
Feedback in Early Years should therefore be seen as a continuous teaching process, where adults 
observe, assess, model, correct and revisit skills frequently. 

Mathematics specific expectations 

Daily Expectations 

All mathematics questions should be marked every day. 
Teachers should use: 
✓ = correct 
• = incorrect 
Incorrect answers should never be left unchecked. Clusters of incorrect answers clearly show the 
pupil has not yet secured the success rate needed and so should not be moving on to new material.  

 

Self-correction 

Where an error appears to be a careless mistake rather than a misconception, pupils should 
self-correct. 
Before moving on, pupils are expected to complete five accurate examples independently ("Strive 
for Five") demonstrating secure understanding. 



 
 
 

 

Appropriate Marking Approaches 

The following approaches are appropriate: 
●​ hot marking; 
●​ self-marking; 
●​ peer marking; 
●​ verbal feedback. 

An adult must always check that: 
●​ marking/self-marking is accurate; 
●​ misconceptions have been corrected; 
●​ pupils now understand the concept. 

 

Misconceptions 

Where a misconception is identified, teachers must not simply require correction. 
Instead, they should: 

●​ reteach; 
●​ remodel; 
●​ use concrete or pictorial representations where appropriate; 
●​ provide guided practice; 
●​ revisit the concept. 

It should be evident that: 
●​ the misconception has been addressed; 
●​ the pupil has demonstrated secure understanding; 
●​ learning is secure before moving on. 

 

English Writing Specific Approaches 
Feedback in writing should be developmental, recognising that pupils cannot improve every aspect 
of writing simultaneously. 
Teachers should prioritise feedback according to the developmental stage of the writer. 

Sentence Accuracy 

Sentence Accuracy tasks must be marked every day. 
These should be correct against the school's agreed Accuracy Checker, including: 

●​ letter formation; 
●​ handwriting expectations; 
●​ capital letters; 
●​ full stops; 
●​ punctuation appropriate to year group and modelled expectation; 
●​ spelling; 
●​ grammar. 

Errors should never be marked in a way that suggests they are acceptable. From their use of purple 
pen to highlight features, it should be clear that pupils have self-assessed before moving on.  
Misconceptions should always be corrected. 

 



 
 
 
Tiered Marking in Writing 
Teachers should prioritise feedback according to the developmental needs of the child. 

Tier 1 – Foundations 

These must always take priority. 
Including: 

●​ correct letter formation; 
●​ correct pencil grip (where appropriate); 
●​ accurate spacing; 
●​ use of taught phonics; 
●​ plausible phonetic spelling strategies; 
●​ High Frequency Words (HFW); 
●​ Common Exception Words (CEW) appropriate to year group. 

These underpin all successful writing and should be secure before higher-level feedback becomes 
the focus. 

 

Tier 2 – Sentence Accuracy 

Once foundations are secure, feedback should focus upon: 
●​ capital letters; 
●​ full stops; 
●​ question marks; 
●​ commas as appropriate to year group; 
●​ apostrophes as taught; 
●​ sentence demarcation; 
●​ grammar expectations within the National Curriculum. 

Teachers should adopt a graduated response. 
For example: 
Early writers: 

●​ one key punctuation correction. 
More secure writers: 

●​ several corrections. 
Older pupils: 

●​ identify the error and expect independent correction. 
 

Tier 3 – Composition 

Where technical accuracy is secure, feedback should focus on improving composition through: 
●​ ambitious vocabulary; 
●​ precise vocabulary choices; 
●​ sentence variety; 
●​ sentence structure; 
●​ cohesion; 
●​ paragraphing; 
●​ language choices; 
●​ punctuation for effect; 
●​ audience and purpose. 



 
 
 
Feedback should align with the OFSTED Writing Framework and Stronger Foundations guidance. 

 

Appropriate Feedback across the Wider Curriculum 
Marking across the wider curriculum should focus on key non-negotiables while maintaining 
subject-specific expectations. 
Teachers should routinely check: 

●​ lesson vocabulary and key words displayed in class; 
●​ correct spelling of key subject vocabulary; 
●​ capital letters for names of people and places; 
●​ basic sentence punctuation; 
●​ accurate presentation where appropriate. 

Teachers should avoid extensive proofreading of every piece of work where this distracts from the 
intended curriculum focus. 

 

Feedback Approaches 
Teachers should use the most effective form of feedback for the learning. 
This may include: 

●​ verbal feedback; 
●​ live marking; 
●​ self-marking; 
●​ peer assessment; 
●​ whole-class feedback; 
●​ conferencing; 
●​ reteaching; 
●​ targeted intervention. 

Whole-class feedback is encouraged where common misconceptions are identified and aligns with 
Rosenshine's principles of modelling, guided practice and checking for understanding. 

 

Educational Research 
This policy reflects the evidence that effective feedback: 

●​ is timely; 
●​ focuses on improvement; 
●​ requires pupils to think; 
●​ leads to action; 
●​ avoids unnecessary teacher workload. 

In line with the Education Endowment Foundation guidance, feedback should: 
●​ move learning forward; 
●​ be carefully planned; 
●​ focus on the task, subject and self-regulation rather than praise alone; 
●​ provide opportunities for pupils to improve; 
●​ inform future teaching. 

Teachers should prioritise feedback that has the greatest impact on learning rather than the 
greatest quantity of written marking. 

 

 



 
 
 
Monitoring 
Leaders will monitor the implementation of this policy through: 

●​ lesson visits; 
●​ book scrutiny; 
●​ pupil voice; 
●​ planning reviews; 
●​ assessment discussions; 
●​ moderation. 

Monitoring will focus on whether feedback improves learning, develops independence and skills in 
learner and addresses errors and misconceptions, rather than compliance with a particular marking 
style. 

 

Summary of Expectations 
Feedback should be manageable and sustainable. Teachers should avoid practices that create 
unnecessary workload without improving pupil outcomes. Extensive written comments, repeated 
copying of teacher responses and marking every element of every piece of work are not expected 
unless they directly contribute to pupil learning.  
Teachers will: 

●​ assess learning continuously during lessons; 
●​ use hot marking wherever possible; 
●​ provide immediate feedback where appropriate; 
●​ ensure pupils respond to feedback; 
●​ require edits in purple pen; 
●​ address misconceptions before they become embedded; 
●​ adapt future teaching using assessment information; 
●​ ensure pupils demonstrate secure understanding before moving on. 

The success of this policy will be measured not by the volume of marking in pupils' books but by the 
quality of pupils' learning, the security of their understanding and the progress they make over 
time. 
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